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The SARS‐CoV‐2 virus has challenged educaƟon systems in Europe as never before in recent decades. 

Schools and universiƟes in parƟcular were in the public eye and were forced to convert their teaching to 

digital formats as quickly as possible. There was talk of a digitalisaƟon push and great interest was 

shown in how policy makers and educaƟonal insƟtuƟons were coping. Adult educaƟon insƟtuƟons were 

of course also affected by the lockdown, but largely in the slipstream of the public discussion. They, too, 

had to disconƟnue their face‐to‐face courses from one day to the next, and if they were not in municipal 

or state sponsorship and thus secured at least in the short term, they feared for their existence. More or 

less quickly, they familiarised themselves with which online conferencing soŌware had which features 

and could also be used in a legally compliant manner. Some course instructors moved their yoga or lan‐

guage courses online. Some produced small eduacasts and thus took a first step into e‐learning. Or they 

tried out how to create a course on the Moodle learning plaƞorm. 

 

 

And now? AŌer the third lockdown was over and the summer with the restricƟons of the hygiene con‐

cepts allowed "normal" operaƟon in adult educaƟon again, the "old normal" did not return. In conversa‐

Ɵons with adult educaƟon leaders, there is talk of long‐Ɵme parƟcipants being "lost" in the lockdown. 

Some parƟcipants ask why they should come back now and why an online meeƟng is not possible. SƟll 

others are happy to finally come back to the educaƟonal insƟtuƟon and sit at the same table with the 

course group again.  

 

Many adult educaƟon insƟtuƟons are currently asking themselves what the future holds for them and 

how the digital formats launched in the lockdown Ɵmes can also be incorporated into educaƟonal work 

in the future. Looking to the future, the way forward for adult educaƟon certainly lies in the diversity of 

formats and the importance of blended learning will increase. Such an educaƟonal offer, in which online 

and face‐to‐face teaching are combined, can have many forms, so blended learning is a concept that can 

be applied very flexibly to every group and every course in adult educaƟon. And because it is so variable, 

blended learning will become the "new normal" in adult educaƟon. 

 

 

The project "Flip Edu Up" has set out to support insƟtuƟons and teaching staff in adult educaƟon on this 

path into the "new normal" and, above all, to show the potenƟal that lies in blended learning. One of 

the ways we do this is with this brochure, which addresses various aspects of creaƟng a blended learn‐

ing environment in six chapters. Each chapter is self‐contained and the respecƟve author is also respon‐

sible for the content. It is not compulsory to read the chapters in any parƟcular order, pick and choose 

as adult educators what interests you most as you move into the 'new normal' of adult educaƟon. 

I 

Blended learning … the “new normal?!” 

How to use this brochure 

Adult educaƟon  on the move  



 

 

Chapter 1 takes a broad sweep, situaƟng blended learning as a hopeful approach to adult educaƟon that 

in too many countries in Europe falls well short of policy expectaƟons and reaches only a fracƟon of peo‐

ple between the ages of 25 and 64. Blended learning is certainly not a panacea, but the flexibility of place 

and Ɵme and the ability to set one's own pace and also to choose specific learning content give hope that 

some barriers to parƟcipaƟon in adult educaƟon can be broken down, making adult educaƟon aƩracƟve 

in new ways. This is not only good for the learners, but also for the professionalism of the pedagogical 

staff and the adult educaƟon insƟtuƟons. 

 

Chapter 2 begins by introducing the SAMR model, which helps adult educaƟon insƟtuƟons to think in a 

structured way about how learning can be enhanced with technology. You will learn about the four basic 

models of blended learning, i.e. the rotaƟon model, the flex model, the a la carte model and the virtual‐

enriched model. The arƟcle also discusses typical tools or learning environments such as Google Class‐

room, ZOOM Classroom, Kahoot! and others. The arƟcle is rounded off with some basic Ɵps for designing 

a blended learning course. 

 

Chapter 3 revisits the four basic models of blended learning and follows this up with the Flip Edu Up‐Plane 

Learning model. The arƟcle draws an analogy to a flight, starƟng with the iniƟal informaƟon, through 

check‐in and boarding, to course parƟcipaƟon and the final landing. The individual stages are described 

very clearly in relaƟon to the experience of a learner. The landing is the beginning of a new experience! 

 

Chapter 4 focuses on the implementaƟon of an innovaƟve educaƟonal product like blended learning in 

adult educaƟon. It idenƟfies implementaƟon as one phase of the generic process of instrucƟonal system 

development (ISD), which can be represented in five phases, namely (1) analysis, (2) design, (3) develop‐

ment, (4) implementaƟon and (5) quality control/evaluaƟon. Thus situated, the arƟcle goes into detail on 

the preparaƟon of the three variables relevant for the implementaƟon of a blended learning product in 

an educaƟonal insƟtuƟon: EducaƟonal staff, parƟcipants and technology. 

 

Chapter 5 is dedicated to educaƟonal evaluaƟon as a process in which informaƟon is collected and criƟ‐

cally analysed, e.g. to assess educaƟonal innovaƟons such as blended learning products, to improve them 

and to make programme decisions. The paper discusses who should be involved in an evaluaƟon and how 

and when an evaluaƟon should be conducted. It discusses the two formats of formaƟve and summaƟve 

evaluaƟon. The arƟcle concludes with explanaƟons of the objects of evaluaƟon, namely teaching, learn‐

ing, course outcomes, learning resources and quality of evaluaƟon.  

 

Chapter 6 rounds off the brochure with a look at the significance of blended learning in the context of an 

unpredictable future. The arƟcle outlines the challenges facing adult educaƟon insƟtuƟons, e.g. learners' 

and teachers' access to adequate technologies, their digital literacy, the development of appropriate 

learning formats. It gives references to other Erasmus+ projects that can be inspiring for the development 

of blended learning acƟviƟes and of course to EPALE, the European Plaƞorm for Adult Learning. 

 

 

 

As you can see, this brochure is like a colourful bouquet of flowers, it contains very different contribuƟons 

to blended learning for you. We wish you a sƟmulaƟng read and hope that we can accompany you on 

your way to adult educaƟon with transformaƟve blended learning formats. You are cordially invited to 

give feedback to our project team via our various social media channels of the "Flip Edu Up" project or by 

email to the author of the preface, Marcus Flachmeyer, at flachmeyer@heurekanet.de.  

 
II 

The chapters at a glance 

Your feedback is welcome 
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1.1 Adult educaƟon in EU 
 

Adult learning is a key part of the lifelong learning spectrum, which includes formal, non‐formal and  

informal learning acƟviƟes undertaken by adults. Policymakers have long recognised that parƟcipaƟon 

in adult learning is vital to unlocking the benefits of a changing world of work. Changes in skill demand 

brought about by megatrends such as technological change, globalisaƟon and populaƟon ageing have 

put adult learning at the top of policy makers' agendas. Thus, placing our efforts into lifelong learning is 

undoubtedly a necessary investment. ConƟnuous investment in the upgrading of human resources  

methodically and innovaƟvely plays an integral part in increasing of naƟonal, European and Global 

producƟvity and healthy compeƟƟveness in the market. 

However, according to the latest results from the European Union labour force survey, in 2020, the  

proporƟon of persons aged 25 to 64 in the EU who parƟcipated in educaƟon or training was 9.2 %, a 

share that was 1.6 points lower compared to 2019. It is considered that part of the decrease could be 

related to the COVID‐19 pandemic, i.e., cancellaƟon of training acƟviƟes. 

 

 

 

 

 

 

 

 

                     

 

 

 

The parƟcipaƟon rates in nearly all Member States increased steadily between 2010 and 2019, except 

for Denmark, Slovenia, Cyprus, Spain, Poland, and Romania. However, this trend reversed between 2019 

and 2020 as only three Member States showed a slight increase in this period: Spain (+0.4 pp), Greece 

and Lithuania (+0.2 pp for both). 

 

Figure 1. ParƟcipaƟon rate in educaƟon and training, 2020 (Source: Eurostat (online data code: trng_lfse_01) 
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1.3 Increasing Demand for Lifelong Learning and  

ParƟcipaƟon Rate in Adult EducaƟon  

ParƟcipaƟon in adult educaƟon and training is determined by several factors, such as educaƟonal  

aƩainment, employment status, occupaƟonal category, age and skills, etc. According to Eurydice report, 

adults with low level or no qualificaƟons, in low‐skilled occupaƟons, the unemployed, and older people 

are less likely to parƟcipate in lifelong learning. Based on the Adult EducaƟon Survey (AES), barriers to 

adult parƟcipaƟon in learning are oŌen linked to Ɵme constraints, whether due to family responsibiliƟes 

or the work schedule.   

However, evidence collected from countries has shown that adopƟng of certain pracƟces in the way     

programmes are organised and delivered can facilitate adult parƟcipaƟon in learning. Flexibility is vital,  

parƟcularly with respect to modes of learning.  

Before we begin to discuss blended learning in adult educaƟon, it is essenƟal to clarify the concept of 

Blended learning itself. The simplest definiƟon is that blended learning is a hybrid approach that  

combines face to face learning with distance learning, including online learning. 

However, what is blended learning in adult educaƟon? The authors of "PosiƟon Paper on Blended  

Learning in Adult EducaƟon" suggest that blended learning in adult educaƟon is not only about the use of 

tools and resources. Instead, it is a way to think about programme and curriculum development, including 

learning design and delivery. 

Thus, blended learning represents a much more significant change than simply using digital devices and 

digital tools for learning purposes. In many cases, it represents a fundamental change in the way  

educators and learners approach the whole learning experience. A blended learning approach enhances 

and extends the applicaƟon of adult learning principles to meet the changing needs of people learning, 

working and engaging in the 21st century. 

1.2 Blended Learning in adult educaƟon 

Denmark, Finland and Sweden stood out from the other EU Member States as they reported  

considerably higher proporƟons of their respecƟve adult populaƟons parƟcipaƟng in lifelong learning in 

the four weeks preceding the interview, ranging from 20.0 % to 28.6 %. Estonia, the Netherlands and 

Luxembourg were the only other Member States where the parƟcipaƟon rate in 2020 exceeded the 15 

% benchmark. By contrast, Romania, Bulgaria, Slovakia, CroaƟa, and Poland reported less than 5.0 % 

adult learning rates. 

The new benchmark set by the European Commission for the parƟcipaƟon of adults aged 25‐64 in  

learning during the last 12 months is set to increase to 25% by 2025, making it quite an ambiƟous goal. 
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Consequently, the provision of distance learning (including e‐learning and blended learning); breaking 

programmes into more manageable units of study or modules; credit‐based qualificaƟons; validaƟng  

non‐formal and informal learning; as well as ensuring permeability between levels and pathways, all  

contribute to lowering the barriers which hinder adult parƟcipaƟon in educaƟon and training. 

 

 

 

 

 

Considering all data and research available, blended learning can potenƟally reduce some of the barriers 

they face, as they allow adults to choose the place, Ɵme and pace of learning.  Educators and learners can 

equally benefit from blended learning in adult educaƟon. In a high‐quality blended learning environment, 

learners can benefit from increased flexibility and diversity in learning opportuniƟes and improve their 

digital skills. On the other hand, educators can reach more learners despite their locaƟon, find suitable 

mechanisms to recognise and respond to learner needs, and put the innovaƟve and responsive  

curriculum into pracƟce.  

 

Mobile devices, internet access, open educaƟonal resources (OER) and  

social media have a great potenƟal for widening access to adult learning. 

They can support and encourage adults to parƟcipate in life‐long  

educaƟon, whereas it is informal, formal or non‐formal educaƟon.   

 

ICTs have become widely available to the general public, both in terms of accessibility and cost.  

According to the Eurostat staƟsƟcs, by 2018, the share of EU‐28 households with internet access had 

risen to 89 %, and 69% of people use mobile devices (smartphones, tablets, etc.)  to connect to the  

internet. Furthermore, according to the Special Eurobarometer 460 survey conducted in 2017, 64% of  

respondents indicated that they are sufficiently skilled to benefit from digital and online learning  

opportuniƟes. 

Furthermore, the Europe 2020 strategy (European Commission, 2010) stressed permeability and flexible 

learning pathways as a precondiƟon for modern European educaƟon and training systems that encourage 

lifelong learning. In the latest lifelong learning strategy 2020–2030, the European Commission also   

emphasises digital socieƟes ‐ adult learning increasingly focusing more on the use of digital tools.  

Finally, according to data from the Texas Adult EducaƟon Management System (TEAMS), adult learners 

who parƟcipate in blended learning outperform learners who only aƩend a tradiƟonal classroom, as well 

as learners who spend more than 50% of their contact hours at a distance. Unfortunately, few empirical 

studies focused on adult learners in Europe, especially using outcome data covering a complete  

curriculum or offering a 'reasonable alternaƟve' to tradiƟonal experimental designs are carried out.  
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Adult learners' needs, covered by the blended learning approach, are:  

 

 

As learners and educators co‐create the curriculum based on the learners' goals and curiosity, learners 
start to see themselves as people who can learn and make decisions about their learning.  

 

Blended learning offers more choice and provides flexibiliƟes for scheduling, seƫng pracƟce Ɵmes, etc. It 
is also more responsive to the way adults learn, beyond the narrow definiƟon of learning styles, and 
beƩer reflects the complex relaƟonship between learning processes and knowledge construcƟon.  

 

In a blended approach, learners use digital technology to engage in criƟcal thinking and reflecƟon, be  
creaƟve and exploratory, and develop communicaƟon and problem‐solving strategies. In addiƟon,  
learners build digital literacy skills, criƟcally analyse informaƟon for relevance and trustworthiness, and 
build self‐advocacy skills. All of these skills are highly sought by employers nowadays.  

 

In the age of digitalisaƟon, a lot of tradiƟonal services are going digital as well. For example, naƟonal  
governments increasingly require people to access public services (such as healthcare, social assistance, 
benefits, and taxes) through online portals. This will likely be experienced as a barrier to receiving services 
for some people who do not have the required level of digital skills. Blended learning encourages  
self‐empowerment by building digital literacy skills. Educators play a vital role in learners' access to online 
public and consumer services by offering situated learning opportuniƟes where learners build confidence 
navigaƟng and evaluaƟng online environments.  

 

 

 

 

Making decisions about their learning  

Having flexibility  

Developing skills needed for successful employment  

Developing essenƟal digital skills  

Reducing costs and increasing accessibility  

Building social connecƟons and networking 

Making learning more fun  

Some adults, especially low skilled adults, may not have good experience with tradiƟonal learning.  
Blended learning adds the "fun" element to educaƟon, which is more likely to enhance engagement with 
the content, which also helps learners to enjoy learning. GamificaƟon, for example, can range from 
online games to virtual environments that simulate real‐world situaƟons. In addiƟon, interacƟve material 
tends to facilitate higher recall and beƩer knowledge retenƟon. According to a survey conducted 
by Quizlet, 83% of teachers and 65% of learners believe that class devices make learning more fun.  

Blended learning incorporates online social interacƟons, informaƟon seeking, exploraƟon, entertain‐
ment, and many other reasons people use the internet for learning acƟviƟes. There is collaboraƟon both 
in face‐to‐face classroom group work and online group work. Through digital and face‐to‐face connec‐
Ɵons, adult learners build their networks, expand their circle of learning beyond the classroom, and dis‐
cover those with similar experiences around the world . 

Blended learning is oŌen seen as a soluƟon to reduce the costs involved in tradiƟonal educaƟon. For  
example, it can reduce travel costs if the learner lives further from the adult educaƟon insƟtuƟon or in 
the rural areas. However, it is important to keep in mind that blended learning sƟll requires an internet 
connecƟon.   
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Educators' needs, covered by the blended learning approach, are: 

 

 

Blended learning programmes usually incorporates soŌware that can automaƟcally collect student data. 

This provides a more streamlined method for the educator to measure the student's progress – see  

student's performance and the areas where they may need a liƩle more guidance, helping the learning 

journey become much more efficient. 

 

 

TradiƟonal learning usually involves educators spending Ɵme outside of class compleƟng administraƟve 

tasks like prinƟng out handouts, uploading aƩendance data, hand‐grading assignments, etc. However, 

through the use of technology in blended learning, many of those tasks can be digitalised, allowing  

educators to spend more Ɵme helping learners comprehend the material and develop skills. 

 

 

Blended learning provides a number of effecƟve means for educators and learners to become more  

engaged with one another. In the end, both parƟes can benefit from this shiŌ in the relaƟonship.  

Teachers can stay in touch with student progress, while learners can ask more quesƟons and gain more 

profound knowledge.  

 

 

By providing digital opportuniƟes for engagement, educators may see more engagement online from 

those learners who aren't as comfortable sharing in front of their peers in person. In addiƟon, through 

digital learning and engagement tools, educators can create more fun and engaging learning environment 

rather than simply reading text off a slide over video soŌware, making their work more enjoyable.  

 

 

Blended learning gives educators more flexibility in adjusƟng taught material to match what their learners 

are interested in on the one hand and their learning styles on the other hand. Educators also have a wide 

range of resources to provide learning materials across different contexts available. For example, they 

could use lectures, tutorials, and pracƟcal seƫngs when teaching a parƟcular topic.  

 

 

As learners, adult educators also learn various skills through teaching using blended learning such as  

creaƟvity, problem‐solving, digital content creaƟon, etc.  

CollecƟng accurate data  

Increasing learners engagement  

Using Ɵme efficiently  

Redefining relaƟonships  

Providing flexibility  

Learning new skills  
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OrganisaƟons' needs, covered by blended learning approach, are:  

         1. Allowing to operate even with restricƟons in place 

Blended learning was (and sƟll is) an ideal soluƟon when in‐person aƩendance is limited or not 

available. During the Covid‐19 pandemic, this model allowed educaƟon to conƟnue when it  

otherwise would have been paused. 

   2. Reducing the costs  

Blended learning requires fewer educators and physical space compared to tradiƟonal learning. 

Thus, cuƫng the costs of the educaƟonal programmes, renƟng (if the organisaƟon is renƟng large 

spaces) as well as material (whiteboards, markers, notebooks, etc.) and prinƟng costs.  

 

Not every learner, especially those living in a rural area, having movement disorders or conflicƟng 

work schedules, can or want to aƩend educaƟonal programmes in person. Opening up educaƟonal 

offers to be completed both in‐person and online allows the organisaƟon to reach new populaƟons 

and aƩract more learners. 

 3. AƩracƟng more learners  

All in all, blended learning seems to have the potenƟal to make adult educaƟon more aƩracƟve,  

accessible and effecƟve for adult learners. Using blended learning makes educaƟonal acƟviƟes  

aƩainable for those learners combining jobs, leisure Ɵme and family life, living in remote areas, or 

having specific learning needs. Less Ɵme spent in the classroom and the online delivery of study  

materials, assessment and coaching, are parƟcularly convenient for adult learners who oŌen have 

other prioriƟes and commitments. 

 

 

 

For educators, blended learning provides more data, flexibility, tools and methods to use in teaching 

and enables them to focus on actual teaching instead of administraƟve tasks. For educaƟonal  

organisaƟons, blended learning provided and conƟnues to provide a way to conƟnue with their  

acƟviƟes even in force majeure situaƟons (such as the COVID‐19 pandemic), which helps to reduce 

costs and aƩract learning coming from different backgrounds and areas.  
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AUGMENTATION 

Tech acts as a direct tool subsƟtute, with funcƟonal improvement. 

SUBSTITUTION 

Tech acts as a direct tool subsƟtute, with no funcƟonal change. 

MODIFICATION 

Tech allows for significant task redesign. 

REDEFENITION 

Tech allows for the creaƟon of new tasks, previously inconceivable.  

 

E‐learning is learning that leans on the use of technology in terms of delivery and fruiƟon. It is a mode of 

distance learning that physically disconnects the trainer from the user while including  

technological devices to integrate the knowledge acquisiƟon process. Distance learning has aƩracted  

increasing interest in the last twenty years, spreading even in the most presƟgious academic realiƟes. 

2.1 E‐learning 

The SAMR model: inspire while teaching 

A theoreƟcal model developed in 2010 by Ruben Puentedura (founder of Hyppasus) that  

idenƟfies 4 different levels of the introducƟon of digital technologies in educaƟon, which in turn are  

divided into phases of Improvement (the first two) and transformaƟon (the last two). The SAMR model is 

powerful because it enables us to think about how learning can be extended using technology.  The four 

stages of the SAMR model are summarized below: 

7 



The SAMR model is essenƟally a planning tool that helps to design beƩer learning acƟviƟes for learners.  

StarƟng with a purpose and a precise lesson plan prevents technology from being used for an end in  

itself.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Types of E‐learning 

An iniƟaƟve inaugurated by presƟgious universiƟes such as Harvard and MIT in Boston, which is  

progressively spreading to other universiƟes, is that of Massive Open Online Courses (MOOC), open and 

mass courses accessible online, very oŌen for free. ParƟcipaƟon in these courses has been increasing 

over the years showing a steadily rising trend. A MOOC is one of the many different forms Distance  

Learning can take, but there are others. Here, in fact, we are interested in Blended Learning, a variety 

that combines tradiƟonal training with online acƟviƟes. 

Orizzontescuola.it 

2.2 Blended Learning 

 
Blended learning is an approach that combines tradiƟonal and online teacher‐led learning acƟviƟes with 

some  elements  of  student  control. It idenƟfies training paths involving an integrated use of different  

educaƟonal tools, combining elements of tradiƟonal educaƟon and technological tools. You should not 

confuse blended training with E‐learning. While the laƩer takes place enƟrely online, the online part 

does not completely replace face‐to‐face training with a teacher in blended training. But most               

importantly, what is key to disƟnguish between tradiƟonal tech‐based educaƟon or online courses and 

blended learning is student control. The student is empowered in blended learning, by being invested in  

decision‐making, Ɵme management, and personalisaƟon of content.  

So, what is Blended Learning, exactly? 
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I want to use technology for a task with my learners — How can  

technology transform teaching and learning in my classroom? 

  

 

 

 

 

 

 

‐online collaboraƟon 
‐expert feedback 
‐global audience 
‐fusion of technologies 
‐innovaƟve use of technology 
‐impossible to replicate without technology 

 

‐online collaboraƟon 
‐peer feedback 
‐locall audience 
‐combinaƟon of technologies 

How can this task be enhanced in 
ways that require the use of  
technology? 

How can technology be used in this 
task in a way that would be  
impossible without technology? 

How can this task be transformed  
to make technology an essenƟal  
component? 

How has this task been transformed 
by technology? How has technology  
amplifed the  teaching and student  
learning for this task? 

SubsƟtuƟon 
Technology acts as a direct tool  

subƟtute, with no funcƟonal change 

AugmentaƟon 
Technology acts as a direct tool  

subƟtute, with funcƟonal  
improvement 

ModificaƟon 
Technology allows for significant  

task redesign 

RedefiniƟon 
Technology allows for the creaƟon of 
new tasks, previously inconceivable 

‐increase in efficiency 
‐digital resources can be reused 
‐digital submission 

 

‐technology is opƟonal 
‐task will proceed if technology is  
  removed 
‐print and submit hard copy 

Guiding quesƟons Key elements 

SAMR Model 

Tr
an

sf
o

rm
aƟ

o
n

 
En

h
an

ce
m

e
n

t 



Why would we want it? 

The search for quality and the need to ensure training excellence, able to keep pace with an increasingly 

interconnected society, is leading to rethink the tradiƟonal ways of organising and delivering educaƟon, 

not only in schools or universiƟes, but also in corporate training in every sector and field.  

Blended training is the one that seems to respond best to this challenge since it can combine the  

advantages of interacƟon with teachers and peers with the almost unlimited potenƟal offered by  

technology. 

 

 

 

 

Technology serves the funcƟon of enriching the training experience and expanding knowledge of certain 

subjects. MulƟmedia tools also play a powerful role in amplifying cooperaƟon as they allow for the  

sharing of content, which brings about a process of co‐construcƟon of knowledge. Nowadays, we  

interact with reality (and reality interacts with us) through a variety of devices, languages, sƟmuli. By    

integraƟng them in our teaching and training we will provide a more complex, direct, and diverse  

learning experience, thus contribuƟng to the knowledge acquisiƟon process.  

 

 

 

 

 

 

Finally, Blended Learning can be parƟcularly useful, especially when it comes to Non‐Formal EducaƟon 

(NFE), because NFE requires methods and techniques that are non‐hierarchical, parƟcipatory,  

student‐oriented, and can integrate educaƟonal acƟviƟes that go far beyond the tradiƟonal “exercise in 

class”. Moreover, by detaching the trainer from the learners for a part of the training, it allows for the  

student’s context to arise in all force, being ulƟmately integrated in the learning experience.  
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Blended Learning models 

In general, a blended project involves a combinaƟon of: 

 

 

 

 

 lectures or acƟviƟes assigned to a teacher or tutor (classroom, virtual classroom, video, etc.); 

 self‐learning acƟviƟes (digital content, Computer Based Training (CBT) an example may be  

language courses on interacƟve CDs, WBT (Web‐Based Training Online version of CBT, refers to 

courses that can be followed with an Internet connecƟon). But also manuals, texts, free  

resources, etc.); 

 collaboraƟve learning processes within a learning community (based on synchronous  

interacƟon, in the presence or at a distance (chat, videoconference), or on asynchronous  

communicaƟon tools ‐ forums, mailing lists, newsleƩers, etc.). 

 Most learning experiences with Blended Teaching are based on four 

main models:  

 

 

 

 

 

ROTATIONAL 

 

Learners rotate through different learning modes. At least one of these is digital or online. 

Within this model, we can further disƟnguish: 

 

 StaƟon rotaƟon model: wherein a physical classroom learners have one or more online 

staƟons available for in‐depth study, research, etc. 

 

 Lab rotaƟon model: learners have access to a laboratory where there are online  

staƟons; 

 

 Flipped classroom model: electronic teaching replaces in whole or in part the  

tradiƟonal one.  

 

 Individual rotaƟon model: each student has their own personalised rotaƟon schedule 

between tradiƟonal classes and virtual learning moments. 
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A LA CARTE 

 

The most customisable model for the student, who can autonomously build his or her own 

study plan, choosing online courses that complement or replace classroom lessons, which 

must remain in a predetermined quota. In short, while some courses are online, others are 

taken in school, so learners conƟnue to benefit from interacƟon with teachers and peers.  

VIRTUAL ENRICHED 

 

Learners are free to complete coursework online and independently but have one‐on‐one 

sessions agreed upon with the teacher. 

FLEX 

 

Learners do most of their acƟviƟes online, inside the classroom and under the supervision 

of the teacher, who thus has more Ɵme to turn his or her aƩenƟon to the most problem‐

aƟc learners. 
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2.3 How to design an instrucƟonal programme? 

When designing a course,  

you should look at the following elements: 

 ObjecƟves: idenƟfy the educaƟonal programme's learning objecƟves for each academic unit and 

each lesson.  

 

 Target: IdenƟfy the target learners to whom the educaƟonal programme is addressed. 

 

 Expected outcomes: Describe the teacher's desired outcomes. 

 

 Learning environment/context: IdenƟfy the spaces in which teaching will take place (laboratory, 

classroom, DAD) 

 

 Devices available to teachers and learners: InteracƟve whiteboard, PC, Tablet, Mobile phone; 

 

 Technological tools: Choose the most appropriate tools according to the objecƟves (online  

research tools, email, cloud, network video, podcasts, images, e‐books, presentaƟons, documents, 

video recordings, teaching plaƞorms, teleconferencing applicaƟons); 

 

 Teaching/communicaƟon strategy: Frontal lesson, study groups, brainstorming 

 

 Teaching materials: You should think of what kind of materials you will want to provide learners. 

The more diverse the materials, the more interesƟng and engaging your lessons will be. You will 

also need to think of what materials you will deliver for the online/asynchronous teaching part 

(this also depends on the blended learning model you choose – see above).  

 

 Timing: You should consider when do you want to hold your (online and offline) classes. This also 

depends on the blended learning model you 

chose. Personalised models are more accessible 

in this sense because learners can choose to log in 

when they prefer.  

 

 Assessment tools: You should think about how to  

assess your learners’ progress. You can use both for‐

mal and non‐formal, self‐assessment tools and so on.  

You can also refer to something called the  

ASSURE model, described below: 

A ‐ Analyze Learners 

S ‐ State ObjecƟves 

S ‐ Select Media & Materials  

U ‐ UƟlize Media & Materials  

R ‐ Require Learner ParƟcipaƟon 

E ‐ Evaluate & Revise 
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Some tools for blended learning 

There are many tools the teacher/trainer can use when designing a blended training. Some of these are:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

GOOGLE CLASSROOM 

It helps teachers organise classrooms, track usage of 

files, and give access to documents and related media 

 (hƩps://edu.google.de/intl/en_ALL/products/)

ZOOM CLASSROOM 

You can use Zoom to set up an educaƟonal classroom 

experience. Zoom EducaƟonal plans have a cost, but 

they are effecƟve. More on this here:  

(hƩps://zoom.us/educaƟon)  

KAHOOT! 

Kahoot is “recommended as a digital learning tool 

teachers can use to facilitate student assessment and 

track student learning in a fun and engaging way”. 

 (hƩps://kahoot.com/kahoot‐news/kahoot‐highlighted

‐as‐a‐top‐tech‐tool‐for‐the‐classroom/)   

You can use videos in your acƟviƟes, even interacƟve 

ones that the learners can play with. But you can also 

make learners create their own video to foster the 

learning processes (by producing content on a subject 

they will learn more about the subject). You can find a 

list of free video ediƟng resources here:  

(hƩps://www.shopify.com/blog/best‐free‐video‐

ediƟng‐soŌware)  

Moodle is an open‐source learning plaƞorm, a         

soŌware you can download for free, which is 

“designed to provide educators, administrators and 

learners with a single robust, secure and integrated 

system to create personalised learning environments”. 

(hƩps://moodle.org/?lang=en)  

VIDEOS AND VIDEO  

  EDITING PROGRAMS 

MOODLE 
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Things to consider when designing a course 

           

   

 

 

 

 

 

 

 

 

 

 

Blended learning is mainly based on task‐based acƟviƟes. It is important to maintain engagement and 

moƟvaƟon. Therefore, tasks need to be relevant, challenging, and aƩracƟve for the individuals and 

groups. Task‐based learning is recommended for familiarising parƟcipants with the technical aspects of 

the plaƞorms. However, it is essenƟal not to turn it into a list of “to‐dos” with a deadline, which might 

be associated with formal educaƟon. A “clear and effecƟve” task‐based learning at the beginning can 

be very discouraging in the long run.  

The teacher needs to take into account the cogniƟve, affecƟve, and pracƟcal capaciƟes of learners. 

Online learning might have some downsides that you need to counteract (e.g. the limitaƟons of the  

virtual interface for dealing with emoƟons and the de‐personalisaƟon of the classroom; the tendency 

to mostly lean on “wriƟng‐based” tasks; the need to follow up online acƟviƟes with offline pracƟces 

within parƟcipants’ different contexts). “The organisaƟon of synchronic meeƟngs, talking not just 

wriƟng, the use of drawings, mindmaps, videos for certain parts of the training units and the  

parƟcipaƟon in E‐acƟons (E‐consultaƟons, E‐campaigns…)” have been recognized as best pracƟces for 

a holisƟc approach to blended learning. 

You should consider your learners' social, cultural, and organisaƟonal context when designing a course 

and while implemenƟng it. The idea is that the learning experience becomes  

relevant to your learners’ realiƟes to make the content more aƩracƟve and the learning long‐lasƟng. 

In fact, the transiƟon between the learning process and the “follow‐up” will be easier and the  

mulƟplicaƟon effect more impacƞul. 

CONTEXT 

VARIETY AND RELEVANCE 

HOLISTIC APPROACH 
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2.4 To conclude 

 
The inspiring principle of Blended Learning is flexibility and placing the student at the centre of the      

educaƟonal acƟvity through new technologies, combined with the tradiƟonal interacƟon with the    

teacher and fellow learners. 

The aim is to provide the learners with a complete, more prosperous, more formaƟve experience,       

respecƟng their learning Ɵme, personal acƟviƟes outside of school and, why not, their inclinaƟons and 

aspiraƟons. 

As much as blended learning has been codified in four models, respecƟng the principles that  

differenƟate this model from simple online training, its ways of applicaƟon can be endless. 
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3.1 Blended learning models 

As menƟoned before, the Christensen InsƟtute outlines four disƟnct models of blended learning. The         

majority of blended‐learning programs resemble one of the four models: RotaƟon, Flex, A La Carte, and      

Enriched Virtual. The RotaƟon model includes four sub‐models: StaƟon RotaƟon, Lab RotaƟon, Flipped 

Classroom, and Individual  RotaƟon. 

 

 

 

 

 

 

 

 

 

 

 

 

Blended learning is where synchronous learning meets the asynchronous learning 

techniques, and both spheres take advantage. Blended learning not only benefits 

from the implementaƟon of synchronous learning, but also has the chance to benefit 

from 'go at your own pace' techniques that are part of asynchronous learning. 

However, suppose you want to take full advantage of blended learning in non‐formal 

adult educaƟon. In that case, it is a good idea to learn about the various blended 

learning models and how to uƟlise them. Blended learning means using the Internet 

to provide a more personalized learning experience for each learner, including 

greater learner control over the Ɵme, place, path, and pace of learning. 

Blended learning definiƟons  
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BRICK‐AND‐MORTAR ONLINE LEARNING 

TRADITIONAL 

INSTRUCTION 

TECHNOLOGY‐

RICH 

INSTRUCTION 

INFORMAL 

ONLINE 

LEARNING 

FULL‐TIME ONLINE 

LEARNING 

BLENDED LEARNING 

1 

ROTATION 

MODEL 

2 

FLEX 

MODEL 

3 

SELF‐BLEND 

MODEL 

4 

ENRICHED ‐

VIRTUAL MODEL 

StaƟon‐RotaƟon model 

Lab‐RotaƟon model 

Flipped‐Classroom model 

Individual‐RotaƟon model 



TeachThought, an organisaƟon dedicated to innovaƟon in educaƟon, has disƟnguished 12 models: Sta‐

Ɵon, Lab, and Individual RotaƟon Blended Learning; Remote Blended Learning (also referred to 

as Enriched Virtual); Flex Blended Learning; The 'Flipped Classroom' Blended Learning; Project‐Based 

Blended Learning; Self‐Directed Blended Learning; Inside‐Out Blended Learning; Outside‐In Blended 

Learning; Supplemental Blended Learning and Mastery‐Based Blended Learning.  

 

 

 

 

 

 

 

 

 

 

 

 

 
Types of Blended learning  
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3.2 How to implement and create your own model 

The 'Flip Edu Up'‐project aims to modernise the adult educaƟon and vocaƟonal training system through  

Blended Learning via the main objecƟves listed below: 

 Improve the teaching skills of adult educators/trainers 

 Improve the digital skills of educators/trainers and adult learners 

 Improve the capacity of adult educators to deliver high‐quality courses using blended learning 

 Support modernisaƟon of educaƟonal training systems 

 Help prepare educaƟon providers’ readiness, resiliency, and efficiency when handling force majeure 

situaƟons by equipping them with tools and mindsets necessary to conƟnue the learning process 

and progress 

 Smoothen the transiƟon from tradiƟonal classroom learning environments to online learning  

environments for situaƟons where a hybrid/blended learning environment is not an opƟon 

The model 'FlipEduUp'‐project proposal is based on the needs of the analysis system, blended learning  

management and collaboraƟve/cooperaƟve learning. For a beƩer understanding we should imagine the 

learning process like a long journey in an airplane. That is why we called our model: FlipEduUp plane 

knowledge model. 

Blended Learning 2.0 

The merging of physical & digital learning 
spaces to complement one another to 
personalize the learning of all learners 
based on authenƟc human circumstance 
and prevalling local technology.   

-Terry Heick 

 

5. Lab  
Rotation 

1.Outside-In 

2. Supplemental 

3. Inside-Out 

4. Flex 

9. Priject- 
Based 

10. Remote 

11. Flipped  
Classroom 

12. Mastery- 
Based 

6. Station 
Rotation 

7. Individual 
Rotation 

8. Self- 
Directed 



For many adult people to plan a Long‐life learning trip can be a stressful situaƟon due to  

learning restricƟons, educaƟon warnings, terror alerts and high fees. The methodological 

methods are oŌen confusing; however, with proper planning and preparaƟon, learning can be 

successful and simple. It is essenƟal to be thoroughly organised prior to arriving at the 

'classroom' for an easy learning experience.  

Adult learning programmes are being planned and revised on an ongoing basis, and geared  

towards the needs of different groups. As adult educaƟon is – at least in principle –  

characterised by voluntary parƟcipaƟon, it is essenƟal to invesƟgate the interests of potenƟal  

parƟcipants. For example, if an adult decides to develop language skills and his workplace does 

not offer the possibility to cover the language course costs, the adult acƟvely looking for  

courses might be in the  

following situaƟon:  

3.3 Flip Edu Up plane knowledge model 

Online training 

courses 

 Search for the cheapest courses available in the market 

 Search for the online course available in apps 

 Search for  language courses on the web 

 Search for NGOS or associaƟons that offer free of charge courses 

 Weekend or flexible hours courses 
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FlipEduUp plane learning model 

Learning iƟnerary  

and informaƟon 

Check the  

materials online 2 

1 

Onboarding  

the course 

       AŌer you  

         landed 6 

Offline training 

courses 4 

5 

Self learning 

Start a new course 



 

STEP 1:  Print out your learning iƟnerary and informaƟon immediately aŌer booking the course 

CreaƟng adult learning courses allows learners to expand their skills and build vital knowledge even if they 

are short on Ɵme and hesitant to hop on board the 'FlipEduUp plane knowledge mode'. The course we 

propose should use blended learning programmes that allow them to unlock new opportuniƟes at their 

own pace and access online and offline training resources whenever convenient. 

When the course syllabus has been created, you should give  the adult learners the possibility to find the 

course using the media adults use in that region for finding informaƟon [Radio, newsleƩers, leaflets, 

webpages, apps…] and make it possible to download it to be analysed by the potenƟal learners. 

This step we call: Print out your iƟnerary and informaƟon immediately aŌer booking the course.  

The iƟnerary [syllabus] states all the important informaƟon, such as course descripƟon, course goals, 

learning objecƟves/outcomes, assessment plan, schedule of acƟviƟes, reading list. The iƟnerary or  

syllabus also works as a guide for adult learners. By seƫng course goals and adult learning outcomes, you 

inform the learners about the materials they will engage. The schedule also tells them what they should 

expect from the course and provides a Ɵmeline of these expectaƟons.  

Do not forget to bring the iƟnerary [syllabus] to the classroom. 

This step is important for the learner as he will prepare himself for the learning adventure. In addiƟon, 

trainers must remember that learners are 'hungry for knowledge', so if they prepare some handouts for 

the future enrolled, it will give them an idea of what they would expect from the training experience. 

Important when preparing ourselves for the course is the sources and paying aƩenƟon to the date of 

adding the materials. One of the rules to be followed is AACC (Accuracy, Authority, Currency, and          

Coverage) which can be summarised in these sentences:  

 check who published the source, its purpose, when it was created/updated, and it's content.  

 see if the content has any potenƟal bias and, if a webpage provides references or reliable links to 

other sources, check if the materials are up‐to‐date. 

When preparing for the course, try to deepen their knowledge of the topics to be discussed during the 

course to be acƟve in the learning process. The teacher/trainer should prepare trivia and as many exam‐

ples of pracƟcal applicaƟon as possible for the knowledge to be acquired by learners. 

Learning is an adventure, it is a fascinaƟng journey! The beƩer prepared you are for the journey, the 

more you will enjoy learning. 
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STEP 2:  Check the online materials 



Face‐to‐face training also allows for a mulƟtude of learning modes and styles to be met and ad‐hoc teach‐

er coaching, as the physical presence facilitates more interacƟve and pracƟcal acƟviƟes that would not be 

possible online. 

Although more Ɵme‐consuming, less scalable and harder to organise than online learning, the face‐to‐

face learning environment will always bring significant benefits to the learner and the overall learning ex‐

perience. 

During the face‐to‐face training period, some parts of the rotary model can be implemented: 

 StaƟon RotaƟon 

 Lab RotaƟon 

 Flipped Classroom  

 Individual RotaƟon 

 

In this modality, we suggest working in small‐group or full‐class instrucƟon, group projects, individual    

tutoring, and pencil‐and‐paper assignments. The learners learn mainly on the brick‐and‐mortar campus, 

except for homework assignments and exercises in the following steps.  

STEP 4: Offline training courses 
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STEP 3: Onboarding the course  
 

Onboarding the course involves integraƟng a new student into a pre‐determined course or familiarising a 

new learner with the course mates and teachers/trainers.  As we offer blended learning courses, the adult 

learner will be able to enrol in currently available courses in just a few steps from the project webpage.  

Select the 'Go to class' buƩon. This will take you to the course page on its learning plaƞorm. If this is your 

first course, you will need to sign up or register with your name, email and password. Some course 

plaƞorms allow you to sign up via social media or ask for more contact informaƟon. Once you have signed 

up, you can click on the Enrol/register or Join course buƩon to start learning. 

Onboarding training is one of the most important acƟviƟes in the learning process because thanks to this, 

we will avoid early leaving [drop out of learners]. This process will introduce the new responsibiliƟes and 

make the learner familiar with the EducaƟonal InsƟtuƟon culture. Like any learning experience, effecƟve 

onboarding is a journey, not a one‐Ɵme event. Onboarding prepares new learners to become producƟve 

quickly and reinforce the decision to join the learning process.  



STEP 6:  AŌer you land – end of FlipEduUp training course  

This step is just the start of a new experience. The learners should be able to conƟnue their educaƟonal 

trip with or without the support from the FlipEduUp consorƟum. We call it the 'Long Life learning' pro‐

cess.  We are aware that one of the most powerful ways to engage and inspire adult learners is to incor‐

porate real‐world acƟviƟes. AŌer landing from the 'FlipEduUp plane knowledge model', the learners are 

equipped with enough skills and competencies to conƟnue their learning interest in a non‐formal or infor‐

mal way. 

The learner has two possibiliƟes: 

 Enrol for a new learning experience ‐ back to our 'FlipEduUp plane knowledge model' 

 Self‐learning acƟviƟes ‐ learners have been equipped with skills and competencies to dis‐

cover new ways of learning by themselves. 

Remember: You can always visit our 'FlipEduUp consorƟum' for some advice. 

 

The learners will have access to our learning materials, acƟviƟes and syllabuses and can conƟnue to par‐

Ɵcipate in the forums and counselling from our online help‐desk as it is the case of an airline enterprise.  

The 'FlipEduUp consorƟum' will keep adult learners engaged by giving them conƟnuous updates on social 

media and other online plaƞorms. The key is to support learners acƟvely involved in the learning process 

in a non‐formal way. 

Design memorable eLearning courses that cater to the individual needs of adult learners  

and make the most of eLearning authoring tools is our objecƟve. 
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STEP 5: Online training courses: Self‐Paced and Synchronic  

This step will concentrate on the pracƟcal aspects of self‐studies and use different methods like             

collaboraƟve learning and self‐paced online materials. We propose building a course on an online 

plaƞorm that learners can enrol in at any Ɵme they like and progress through at their speed without     

having to hit any deadlines of any kind. 
 

It is important to remember that self‐paced means that a learners' enrolment does not have to occur    

simultaneously. E.g., there are no 'cohorts' or 'intakes' of students on set start dates. Self‐paced             

essenƟally means that anyone can start and finish at any Ɵme, and you can do it a‐synchronic. 
 

To make the course more parƟcipaƟve, some acƟviƟes from the 'Flex model' can be adapted. The exercis‐

es and discussion topics are part of online learning, even if it directs learners to offline acƟviƟes at Ɵmes. 

Learners move on an individually customised fluid schedule among learning modaliƟes. The teacher/

trainer should provide some online support on a flexible and adapƟve as‐needed basis through acƟviƟes 

using video chat support. Instant messaging and chat applicaƟons offer the ability to communicate in real

‐Ɵme over the Internet. Many popular instant messaging  apps also offer voice, video chat, and even 

screen sharing, along with text chat.  
 

We suggest small‐group instrucƟon, group projects, and individual tutoring. Some implementaƟons have 

substanƟal video chat support, whereas others have minimal support. 



The implementaƟon of an educaƟon or training programme in adult educaƟon literally presupposes that 

such an educaƟon or training programme already exists. And this sequence is also observable in the  

reality of adult educaƟon: teaching is always based on preparatory work and is never created ad hoc 

without precondiƟons. No instructor will enter a teaching/learning situaƟon without having a plan and 

the necessary teaching materials at hand, no parƟcipant will have decided on a course offer without  

being roughly informed about the contents and methods via a course descripƟon and will have idenƟfied 

the course offer as suitable for him/her on the basis of his/her already exisƟng knowledge and skills and 

ambiƟons. Both ‐ instructor and parƟcipant ‐ meet in adult educaƟon on a "contractual basis" that  

provides for intenƟonal learning and is characterised by a shared intenƟon, a division of roles and  

funcƟons, and a certain degree of planning and control.  

However, for implementaƟon to succeed as opƟmally as is undoubtedly desired by all, the       

educaƟonal product itself has to be well developed, and the implementaƟon should be carefully 

planned. This chapter focuses on this planning process. It shows which funcƟons or staff        

members should be involved in these planning processes, which planning topics are on the table 

and which development results they should reasonably be able to follow up on. The planning 

topics relevant to implementaƟon are presented in a way that takes into account the specificiƟes 

of adult educaƟon insƟtuƟons and allows instructors, developers and management of an          

educaƟonal insƟtuƟon to follow up seamlessly with their reflecƟons.  

4.1 Developing and/or teaching in adult educaƟon 

Depending on the insƟtuƟonal context (financial resources, personnel, organisaƟonal structure,  

educaƟonal programmes) and on the further embedding in the legal regulaƟons and the cultural and  

habitual orientaƟons of the given educaƟonal system, the development of innovaƟve educaƟonal  

products can be a highly specialised task for which a number of models and procedures have been  

developed over the past decades.  

PracƟcal experience shows that in some countries, such as the Netherlands or the USA, a clear 

disƟncƟon is made, funcƟonally and oŌen in terms of personnel, between lesson  

development and lesson delivery. There, usually it is common pracƟce in larger  

insƟtuƟons to set up educaƟon or training programmes and have them prepared by selected 

adult educaƟon instructors or even by specially designated instrucƟonal designers and training  

developers. 
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The educaƟon or training programme is then implemented by instructors who deliver the lessons. This 

division of labour may be reflected in the staffing plan as a disƟncƟon between instrucƟonal designers 

and adult educaƟon instructors. 

In German‐speaking countries, on the other hand, a more integrated, holisƟc approach has tradiƟonally 

prevailed, with adult educaƟon instructors developing their educaƟonal product, although in some     

areas of adult educaƟon, e.g. language teaching, they are strongly guided by books and materials  

published by textbook publishers. This special type of adult educaƟon instructors takes care of  

everything, including implementaƟon. EducaƟonal/training programmes in the narrow sense play a 

subordinate role; teaching in adult educaƟon is also meant to be a highly individualised affair from the 

instructors' perspecƟve. However, it remains to be seen whether and to what extent this approach will 

change in the course of the digitalisaƟon of educaƟonal resources and the growing importance of 

"finished products" such as MOOCs, explanatory films, e‐learning modules, etc. in adult educaƟon  

insƟtuƟons. 

4.2 ImplementaƟon as a phase of the generic ISD process: 

the preceding phases 

 

 

 

 

 

 

 

Either way, from the perspecƟve of instrucƟonal developers, the implementaƟon of an educaƟonal 

product as an ensemble of planned procedures and instrucƟonal tools and media into the everyday life 

of an educaƟonal insƟtuƟon requires its creaƟon. The transiƟon between the two can be represented in 

a generic process of instrucƟonal system development (ISD) that dates back to work in the 1970s and is 

divided into five phases, namely (1) analysis, (2) design, (3) development, (4) implementaƟon, and (5) 

control/evaluaƟon. A mulƟtude of later ISD models have partly criƟcally dealt with this generic process 

model as well as with the concern of ISD in general. Nevertheless it is very suitable, at this point, to  

pragmaƟcally contextualise and systemaƟcally unfold the subject of this chapter, namely  

implementaƟon. As can be seen, implementaƟon is one of the phases. It begins when the development 

of the educaƟon/training programme is largely complete. What is present at the transiƟon between  

development and implementaƟon, that will first be described as the starƟng point. 

ANALYSIS 

CONTROL/ EVALUATION 
IMPLEMENTATION 

DEVELOPMENT 

DESIGN 
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 In the analysis phase, the teaching problem is first clarified and defined, and the addressees' already 

exisƟng relevant knowledge, skills, and aƫtudes are esƟmated. AssumpƟons are made about the 

learners' resources or willingness to bring them to the learning process. These are Ɵme  resources,    

relevant for determining the workload, but also their learning environment and their learning          

strategies. Teaching objecƟves or teaching goals are then defined, and appropriate teaching strategies 

are selected. Whether and to what extent the educaƟonal insƟtuƟon can acƟvate the Ɵme, financial, 

and qualificaƟon resources to implement the teaching strategies considered is also taken into           

account. At the end of the analysis phase, two things are clear: (1) whether and to what extent a 

course, training or similar adult educaƟon product can solve a specific problem, and (2) with which 

andragogical strategies this can be achieved effecƟvely and efficiently. Thus, the legiƟmaƟon basis for 

further product development has been created, the cornerstones for further methodological‐didacƟc 

development have been worked out. 

In the design phase, learning objecƟves are formulated, the relevant teaching material is collected, 

analysed and reduced in didacƟc terms. Lessons are planned and it is systemaƟcally decided what is to 

be taught and how. At the same Ɵme, instruments for observing and assessing learning progress are 

selected. 

At the end of the design phase, the development work has already made significant steps forward. 

Now the methodological‐didacƟc strategy has been worked out, and in the case of blended‐learning 

products, media‐pedagogical and technical aspects are considered. The material or content analysis is 

available, and the lesson plan has been prepared. Storyboards have been developed for any planned e

‐learning modules, explanatory videos, educasts, etc., the graphic design and the user interface have 

been  defined and templates prepared.   

RESULTS OF PHASE 1  „ANALYSIS“ 

RESULTS OF PHASE 2 „DESIGN“ 

In the development phase, the developers process the content created in the design phase with more 

or less extensive technical support, depending on the e‐learning formats chosen and the relevant  

soŌware. During the development phase, the innovaƟve educaƟonal product with all the materials 

created is tested according to a test plan and revised based on the given feedback. 

At the end of the development phase, the educaƟon/training programme or the innovaƟve  

educaƟonal product is ready to the point where the focus can be on implementaƟon. 

RESULTS OF PHASE 3 „DEVELOPMENT“ 
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4.3 The implementaƟon phase: tasks and staff 

 

 

It is evident that the implementaƟon plan should not be prepared alone by the developers working in 

phases 1 to 3. The pedagogical and commercial management, human resources development, markeƟng 

and technology should be involved in the development work at the necessary points. It is also important 

to involve stakeholders and potenƟal parƟcipants to take up their comments when planning the  

implementaƟon. 

 

4.4 Preparing the instructors: the instructors' plan 

Instructors play a significant role in adult educaƟon (as in other educaƟon sectors). Therefore, when      

introducing a blended learning product, it is essenƟal to familiarise the instructors with the educaƟonal 

product so that they can apply it and perform their andragogical tasks as usual. How this can be achieved 

is the subject of analysis and planning, the results are reflected in the  instructor plan. The focus of this 

plan is tradiƟonally the classical training of instructors, but in fact, the methodological spectrum should 

be thought of in a much more variable way today. And: according to the moƩo "PracƟce what you 

preach!" it should come close to the innovaƟve educaƟonal product in terms of methodology, media, 

tools, and material when designing and planning the measures. So, it is not wrong if elements of the 

blended learning product could be found again, as long as they are effecƟve and efficient.  

The instructor's plan should already specify the tools and the content, as 

far as possible, in addiƟon to the Ɵme frame, responsibiliƟes and      

budget. The following secƟons are intended as a suggesƟon for the  

preparaƟon of instructors as part of a more extensive educaƟon and 

training programme, but they are also suitable as a sƟmulus for the     

implementaƟon of smaller educaƟonal products. 

In the development of educaƟon and training programmes, i.e., large standardised 

educaƟonal products that are produced at considerable expense and later  

distributed many Ɵmes, the development of the actual educaƟonal product is  

systemaƟcally followed by consideraƟons of how the educaƟonal product can best 

be introduced into the educaƟonal insƟtuƟon and realised there. These  

consideraƟons result in an implementaƟon plan, which tradiƟonally includes  

establishing the ability of the instructors to implement the educaƟonal product and 

preparing the learners for the educaƟonal product. In blended learning programmes, 

it is reasonable to extend this implementaƟon plan by a technical plan.  
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When formulaƟng the requirements, the results of the analysis phase are used. SƟll, the original          

assumpƟons must be checked in light of the actual development results and revised if necessary. It is 

helpful to disƟnguish between general and specific requirements. General requirements are                

requirements that the educaƟonal insƟtuƟon generally places on its instructors. In the case of                

instructors who are already in the service of the educaƟonal insƟtuƟon, they should be regarded as     

fulfilled. Specific requirements result from the parƟcular characterisƟcs of the educaƟonal product. In 

principle, they can be content‐related, but they can also show themselves in the methodology, in the 

selecƟon of technical means or very fundamentally in the design of the instructor‐parƟcipant               

relaƟonship. The specific requirements can be formulated very simply in the dimensions of knowledge, 

skills and aƫtudes and are ‐ formulated concretely enough ‐ the basis for the assessment that follows. 

 

 

 

The catalogue of requirements, and the catalogue of specific requirements, provides the basis for the 

assessment. The assessment should consist of two parts: a self‐assessment quesƟonnaire and a staff in‐

terview in which the self‐assessments are validated communicaƟvely. For the self‐assessment sheet, 

items are derived from the catalogue of specific requirements; they are given a Likert scale and arranged 

in a meaningful way. If the educaƟonal product has a high degree of innovaƟon, the specific require‐

ments should be transferred into a self‐assessment form. Suppose the innovaƟon is only in parts of the 

educaƟonal product and it can be assumed that the instructors have the required competences in the 

other parts. In that case, the self‐assessment sheet can also cover only the innovaƟve parts. The results 

of the self‐assessment are presented to the manager by the instructor in a staff meeƟng. The instructor 

can receive feedback and, if necessary, to adjust his or her self‐assessment.  

 

 

 

To save the resources of both the educaƟonal insƟtuƟon and the instructors, it is recommended to  

prepare the staff as precisely as possible. In the above‐menƟoned staff meeƟng, an individual learning 

and development plan is compiled based on the degree of fulfilment of the requirements. The guiding 

quesƟon is how the gap between requirements and exisƟng knowledge, skills and aƫtudes can be 

closed in such a way that the instructor can implement the educaƟonal product at the intended  

moment.  In preparaƟon of the instructor plan, a categorisaƟon into three training needs groups is  

useful, for which packages of measures are then put together:  

A: All instructors have a knowledge gap: they all do not (yet) have an inside view of the educaƟonal 

product. The instructor plan should provide an outlook on a basic instructor manual that explains how 

to use the educaƟonal product in all its parts and describe a blended learning training that helps the  

instructors to familiarise themselves with the educaƟonal product.  

Requirements for the instructors implemenƟng the 

educaƟon/training programme/product 

 
Assessment to determine training needs 

Individual learning and development plans 

26 



B: A considerable part of the instructors have a common innovaƟon gap. As shown above, it can be in 

the content area of the educaƟonal product, but also in the methodology, in the means, and so on. For 

this group, it is worthwhile to define a measure that is precisely tailored to them. If, for example, the 

educaƟonal product is about a parƟcularly innovaƟve approach to nutriƟon in old age, which many  

instructors in home economics have never heard of, then a set of books may already be the decisive 

step towards closing the knowledge gap. If the educaƟonal product is a new relaxaƟon technique that 

the instructors in the health department are not yet familiar with, then specific training is needed, which 

can either be designed by the instructor or bought in from outside. At this point, the instructor plan 

should make plausible assumpƟons about the training needs and give an outlook on how these training 

needs are to be met. It should also describe how it will be determined whether the training needs have 

been met and to what extent. The STARR analysis can be used for this purpose, as well as peer feedback. 

C: A small group of instructors will have very specific training needs that are unpredictable, require  

individual soluƟons and for which an organisaƟon cannot prepare, even if it respects the principle of 

efficiency. In these cases, the manager, if necessary, with the support of HRM, should be able to point 

out a perspecƟve very quickly. It is also very important to communicate the financial framework of such 

a soluƟon transparently. 

The staff meeƟng ends in each case with an individual learning and development plan, which shows the 

gaps to be closed and the measures agreed upon.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Whether and how fulfilment is determined and cerƟfied aŌer the individual learning and development 

programme must be answered within the insƟtuƟonal context and with regard to the new educaƟonal 

product to be introduced.  Some educaƟonal insƟtuƟons record the work on the individual learning and 

development plans and performance on the formaƟve and summaƟve assessment moments provided 

therein and consider this sufficient.  

Instructor’s plan 

(C) for some instructors: working 

on special training needs 

(B) for a number of instructors: Intro‐

ducƟon to innovaƟon 

(A) for all instructors: IntroducƟon to 

the  new educaƟonal product  

(If desired:) Assessment of qualificaƟon and  
cerƟficaƟon 
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Some other educaƟonal insƟtuƟons emphasise  a final proof of achievement and cerƟficaƟon. There are 

also educaƟonal products where the  introducƟon, preparaƟon and acquisiƟon by the instructors ends 

with a cerƟficate that must be renewed at regular intervals. The instructor plan should also make clear 

statements about this and describe the relevant procedures.  

 

 

 

Depending on the degree of innovaƟon, it may make sense to include implementaƟon support in the 

instructor's plan. Experience shows that nothing is as accurate as reality, and some problems only arise 

in the implementaƟon itself. A very suitable format for implementaƟon support is collegial consultaƟon. 

Here it is possible to look at one's pracƟce together with other instructors, to get collegial feedback and, 

under certain circumstances, to look at alternaƟve soluƟons. Other terms are also largely used  

synonymously for this format: Intervision, collegial case discussion and someƟmes also experience      

exchange groups. 

These are the content areas described in detail in the instructor's plan. Whether all the work is de‐

scribed conclusively depends on the scope of the mandate that the development group has received 

from management. Suppose the mandate includes the creaƟon of operaƟonal materials such as self‐

assessment forms or instructor handouts in addiƟon to the more conceptual statements in the Instruc‐

tor Plan. In that case, this is seamlessly possible and makes a lot of sense, especially if it must be done 

quickly. It can be assumed that the necessary development capacity will be available by expanding the 

developer group as suggested above. 

In addiƟon to the content areas, the instructor plan also makes statements about the Ɵme frame,     

Ɵmeline, resources, and responsibiliƟes. These aspects fall within the core area of management to be 

involved in the extended development group. These will not be discussed further at this point. 

 

4.5 Preparing the parƟcipants: the parƟcipant plan 

Prepare the parƟcipants for the new educaƟonal product that has been developed? How is that  

supposed to work? The parƟcipants only become parƟcipants when they take part in the developed  

innovaƟve educaƟonal product, course, training etc. Or? 

Correct. Adult educaƟon insƟtuƟons usually funcƟon in such a way that they offer courses, trainings, 

workshops, lectures, educaƟonal trips, etc., to a broad public with the help of a printed programme 

booklet, their website or via social media. The range of topics is vast: poliƟcal educaƟon, cultural  

educaƟon, foreign language learning, health educaƟon, family educaƟon, digital educaƟon, basic  

educaƟon, etc. Interested people decide to parƟcipate based on the available preliminary informaƟon 

and someƟmes also aŌer educaƟonal counselling, then parƟcipate and then end their parƟcipaƟon 

again. Their parƟcipaƟon status ends aŌer only a few hours in the case of a lecture, someƟmes aŌer 10 

weeks in the case of a language course, perhaps aŌer a year in the case of a literacy course. The  

organised educaƟonal processes at an adult educaƟon insƟtuƟon are small‐scale, with the consequence 

that the parƟcipants lose their status as parƟcipants very quickly.   

 

 

(If desired:) ImplementaƟon support, e.g., through  
collegial consultaƟon 
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This fundamentally disƟnguishes adult educaƟon insƟtuƟons from other educaƟonal insƟtuƟons such as 

schools and universiƟes, which lead their learners to state qualificaƟons with a curriculum lasƟng  

several years, or from the in‐house conƟnuing educaƟon of large companies. In contrast to adult  

educaƟon insƟtuƟons, these educaƟon providers have a close, binding relaƟonship with young or adult 

learners. If they introduce an innovaƟve educaƟonal product, it indeed makes sense to prepare the 

learners, pupils, or parƟcipants for it. And it is also possible. 

Nevertheless, adult educaƟon insƟtuƟons must deal with quesƟons that typically arise when creaƟng an 

innovaƟve educaƟonal product. Let us take an example of an adult educaƟon insƟtuƟon in a rural area 

with a large "foreign language learning" department. Before the Covid‐19 pandemic, the language 

courses always took place locally in a slightly larger town in the house of the educaƟonal insƟtuƟon or 

nearby schools. During the pandemic, everything collapsed, but with the help of Zoom/Skype/MicrosoŌ 

teams and other plaƞorms, some of the courses conƟnued with commitment from individual instruc‐

tors. The educaƟonal insƟtuƟon used the pandemic to thoroughly revise the language courses and im‐

plement a blended learning concept. The task now is to aƩract the necessary number of parƟcipants 

and enable adults to parƟcipate in this new educaƟonal format.  

MarkeƟng for the innovaƟve educaƟonal product in adult educaƟon 

 

 

 

 

In the case of the educaƟonal product menƟoned above as an example, a new strategic analysis can be 

pragmaƟcally dispensed with, since the regional market will hardly change, and the customers’ need to 

learn a foreign language together with other people will conƟnue to be served. It is important to make 

decisions at the operaƟonal level. The markeƟng plan already gives clear guidelines at the  

operaƟve level, most likely based on the concept of the markeƟng mix, an operaƟve planning  

instrument, iniƟally intended for the industrial goods sector with the 4 P's:  

 

 

and later extended with a view to the service sector and the growing importance of  

relaƟonship markeƟng by the 3 P's:  

Adult educaƟon insƟtuƟons usually have a markeƟng plan in which the objecƟves 

and strategy have been defined based on the results of a SWOT analysis, a porƞolio 

analysis or similar procedures, and decisions have already been made on the  

so‐called markeƟng mix at the operaƟonal level. This markeƟng plan is now a very 

helpful and at the same Ɵme binding framework when it comes to placing this  

innovaƟve educaƟonal product on the market.  

PRODUCT PRICE PLACE PROMOTION 

PEOPLE/PERSONNEL PHYSICAL EVIDENCE PROCESS 
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If the operaƟve markeƟng mix is now applied to the introducƟon of an innovaƟve blended‐learning 

product, there are some parƟcular challenges to be considered, which are listed in relaƟon to each of 

the 7 P's. 

 

 

PRODUCT 

 

The product or service policy is the core of the markeƟng mix. It deals with all decisions  

regarding the product or service programme of a company. The aim of the product or service 

policy is to create a real benefit or added value for the (potenƟal) customer ‐ and for the 

company to gain a sustainable compeƟƟve advantage. The innovaƟve educaƟonal product 

was probably launched and created for this reason.  

PRICE 

 

Pricing policy is concerned with determining the type of compensaƟon that customers must 

pay for using the company's services. In the case of conƟnuing educaƟon products, these go 

beyond the actual parƟcipaƟon fee: Ɵme spent travelling to the event locaƟon, money for 

travel, Ɵme spent during and aŌer the event, etc. The price policy should also be considered 

in the case of our exemplary blended learning product. Typical instruments of pricing policy 

are prices,  discounts, price surcharges, indirect price reducƟons such as free trial goods, etc.  

PLACE 

 

Sales or distribuƟon policy deals with the placement of a product. It deals with all decisions 

aimed at ensuring that parƟcipants can obtain the services offered. An innovaƟve educaƟonal 

product that has required significant resources should be put into the proper distribuƟon  

channels of an educaƟonal insƟtuƟon. 

PROMOTION 

 

CommunicaƟon policy is concerned with promoƟon. It includes all decisions concerning the 

communicaƟon of products or services as well as of a company or organisaƟon. At least three 

funcƟons of communicaƟon can be disƟnguished: (1) informaƟon about the product or  

service and the company; (2) influencing the expectaƟons, wishes, and aƫtudes of the  

customer regarding the products and the company; (3) confirmaƟon of a purchase decision 

that has already been made. Especially when introducing an innovaƟve educaƟonal product, 

all three funcƟons should be served with the whole range of communicaƟon instruments. 
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It is obvious that discussions and clarificaƟons are needed at every point. The results should be reflected 

in a small product markeƟng plan that makes statements on at least the following points: MarkeƟng 

goals expressed in number of enquiries, number of registraƟons, number of parƟcipaƟons, number of 

product implementaƟons, etc. 

 

Such a small product markeƟng plan will help to implement the innovaƟve educaƟonal  
product successfully in the market. 

PEOPLE/PERSONNEL 
 

Human resources policy is parƟcularly important for service providers, as the product, in our 

case an educaƟonal service, is created directly at the customer and with the customer.  

EducaƟonal services have the character of a co‐creaƟon, the saƟsfying or even inspiring  

result depends decisively on the parƟcipant's binding commitment in the relaƟonship with 

the instructor unƟl the learning goals are achieved. It is evident that the instructors are a vital 

factor, especially when introducing an innovaƟve educaƟonal product.  

PHYSICAL EVIDENCE 

 

The equipment policy determines whether a service provider is trusted to deliver a service 

reasonably without further knowledge of its processes or outcomes. With a blended learning 

product, the focus of this policy expands. It is also relevant whether and to what extent the 

technical equipment and the virtual learning environment can inspire the parƟcipants'       

confidence in the performance of the educaƟonal insƟtuƟon.  

PROCESS 
 

The process of service provision determines whether the customer is saƟsfied. Methods such 

as CriƟcal Incident Analysis or Service BlueprinƟng help to consistently align the business  

processes ‐ and here, from the customer's point of view, the core processes and support  

processes are parƟcularly relevant ‐ with the customer and to formulate quality  

characterisƟcs. The exisƟng process policy of an adult educaƟon insƟtuƟon has typically  

already regulated the processes in the front office, where informaƟon, registraƟon, payment, 

cancellaƟon, rebooking, etc., are concerned. With online and blended learning products, 

there is now a need for technical‐administraƟve support in the event of difficulƟes in the  

digital learning environment, which needs to be regulated in terms of process policy.  
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Familiarise parƟcipants with the innovaƟon 

Whenever digital elements are integrated into tradiƟonal teaching formats in adult educaƟon, a high 

degree of sensiƟvity to the reality of digital competence is required. The oŌen‐used figure of the digital 

naƟve and the digital immigrant has long hidden the fact that digital wisdom is rare and oŌen shows up 

where one would hardly have suspected it. As long as this is the case, it is highly recommended to be 

aware of this kind of digital obscurity in the design and development phases. It is advisable to  

integrate an orientaƟon and familiarisaƟon phase into the blended learning educaƟonal products  

themselves at the beginning, focusing on the digital learning environment. This is the perfect way to  

introduce parƟcipants to the innovaƟve way of working and to pracƟce it. If the blended‐learning     

product starts with one, two or even three on‐site meeƟngs, each parƟcipant can also bring their device; 

they try it out together, learn from each other, and the instructor can provide assistance. Such an       

approach also leaves instructors confident that they will not lose any parƟcipants in online phases. 

4.6 Prepare the learning environment: the technical plan 

The technical basis for a blended learning product was already created, at least in part, in the  

development phase, without which the development of the innovaƟve educaƟonal product would not 

have been possible. However, what worked for the developers does not necessarily work for the  

parƟcipants. Introducing a blended‐learning product with its mulƟmedia learning environment requires 

a great deal of aƩenƟon in the run‐up to the course, the training, etc. The parƟcipants must be able to 

follow the course. RealisƟc planning and tesƟng of funcƟonality may sƟll reveal the need for investment 

to implement the educaƟonal product saƟsfactorily at all. It is important to consider which learning    

materials and which technical equipment the parƟcipants can provide themselves in this context.     

Statements on this have already been made in the analysis and design phases; they are to be consulted 

at this point, criƟcally reviewed, revised if necessary, and considered in the technology plan. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The analyses, planning and tesƟng 

are reflected in the  

technical plan. It should contain 

statements on at least the  

following aspects:  

MEDIA 

TECHNICAL INFRASTRUCTIRE, 

EQUIPMENT 

TEACHING MATERIALS 
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Technical infrastructure/equipment 

In this context, teaching or instrucƟonal materials are understood as aids used by instructors in face‐

to‐face lessons. These can be a blackboard, a whiteboard, a beamer, but also demonstraƟon devices 

and objects or tools and machines (in craŌ lessons, for example). This also includes worksheets that 

are used in face‐to‐face teaching. Even though blended learning products may draw a lot of aƩenƟon 

to the newly added digital learning environment, the didacƟc design of face‐to‐face teaching should 

not be neglected. Only in this way can the claim be fulfilled: The best of both worlds! 

Teaching materials 

The use of media has been part of everyday teaching for decades, be it the picture projected on the 

wall, the sound recording or the film. These analogue media have been largely replaced by digital  

media in the classroom; pictures, films and sound recordings have been digiƟsed, as have books and  

magazines. Websites on the internet, digital learning games and many other applicaƟons that can be 

used in the classroom have not only expanded the learning environment, but tradiƟonal face‐to‐face 

teaching itself is more mulƟmedia than ever before. In the run‐up to the implementaƟon of the  

innovaƟve educaƟonal product, access and the rights of use of the different media must be clarified 

and ensured. The technology plan must make statements on this and ensure that the use of the  

selected digital media is possible and legally compliant. The registraƟon procedure must be described 

if the educaƟonal insƟtuƟon uses a digital learning environment such as Moodle or similar for the   

innovaƟve educaƟonal product. 

Media 

There is no electricity at every seat, no Wi‐Fi in the classroom, and half of the parƟcipants don't have 

a  laptop. This is precisely the horror situaƟon that throws many a lesson plan out of kilter and leaves 

the instructor and the parƟcipants perplexed. To prevent this from happening, the technology plan 

makes precise statements about what is required for implementaƟon. If parƟcipants bring their own 

devices, procedures are described on how to clarify this in advance of the implementaƟon and how to 

deal with deviaƟons in the teaching situaƟon. 
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4.7 ImplementaƟon ‐ an (oŌen) overlooked challenge 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This success cannot be taken for granted. In many areas of our  

society, there is a structural implementaƟon gap between knowledge 

and behaviour, which is parƟcularly evident regarding a healthy or 

ecological lifestyle. Even newly developed educaƟonal products in 

adult educaƟon do not speak for themselves; considerable resources 

and a planned approach are needed to place them successfully on 

the market. 

 

This chapter focused on the careful planning of the implementaƟon of an innovaƟve educaƟonal  

product in adult educaƟon. The preparaƟon of the three relevant variables for the  

implementaƟon of a blended learning product was dealt with in detail: Instructors, parƟcipants, 

and technology. This structured presentaƟon is suitable as a starƟng and orientaƟon point for 

one's implementaƟon planning, beginning with the  

definiƟon of adapted procedures and ending with  

implementaƟon plans, which in their planning depth serve the 

needs of the individual educaƟonal insƟtuƟon and can ensure 

the successful implementaƟon of the innovaƟve educaƟonal 

product. 
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5.1 Purpose of evaluaƟon 

EducaƟonal evaluaƟon is an ongoing process that collects and criƟcally analyses all available informaƟon 

about the learner, teacher, educaƟonal programme, and learning process. EvaluaƟon process helps to 

idenƟfy problems and find the appropriate soluƟons. The purpose of the evaluaƟon is to judge a           

programme, improve its effecƟveness and inform about programme decisions. Furthermore, the           

informaƟon gathered indicate whether the programme serves its purpose and whether the teaching 

methods and approaches have been effecƟve. Ideally, evaluaƟon should include online and face‐to‐face 

classroom learning, emphasising combining the two to achieve the course objecƟves. 

. 

 

 

 

EffecƟve guidance can only be done aŌer proper evaluaƟon. Teachers need to have the appropriate 

knowledge and informaƟon about learners to be able to guide them. Learners can also benefit from 

gaining insight into the programme through evaluaƟon. They can express their opinion about the 

programme, needs and expectaƟons.  

 

 

 

 

One of the purposes of evaluaƟon is internal and external responsibility. EvaluaƟon helps to understand 

the programme's impact on student learning, determine whether there have been changes, and            

determine whether the programme has achieved the objecƟves and needs of learners. External            

accountability refers to reports on the effecƟveness of the program to government organisaƟons and 

funding agencies. 
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5.2 Who should be involved in the evaluaƟon? 

EvaluaƟon is less subjecƟve and higher quality if there are several evaluators. It should involve: 

 

 

 

 

 

 

 

 

 

 

 

Learners are not only receivers of knowledge but also acƟve parƟcipants in the evaluaƟon process.    

Therefore, they should evaluate teaching. Using learners as evaluators should not mean replacing any 

other evaluaƟon. Instead, it should be seen as an addiƟonal source of informaƟon and as part of a broad‐

er peer and self assessment approach to the quality of teaching.  

Student evaluaƟon of teaching is usually done at the end of the semester. It can help teachers and course 

leaders improve the overall effecƟveness of the course and determine if the course objecƟves have been 

met. EvaluaƟon allows teachers to adapt their teaching methods and instrucƟonal approaches to         

learners’ needs. Therefore, teachers must constantly evaluate their teaching based on learners’ reacƟons, 

interests, moƟvaƟon, willingness, parƟcipaƟon, perseverance, and achievement.  

Learners’ assessment data can also be used as an evaluaƟon. EvaluaƟon assesses the quality of learners’ 

work on the basis of established criteria. Assessment can help idenƟfy change in knowledge and skills and 

their consistency with course objecƟves. InformaƟon can be collected through various products,  

observaƟons, and conversaƟons that reflect how well the learner is achieving the objecƟves. Gathered   

data can help teachers to point out which course objecƟves and content need addiƟonal revision.     

Teachers provide learners with feedback that leads them towards improvement.  

Finally, teachers should establish regular peer evaluaƟons that provide addiƟonal insight into course       

design and teaching approaches. Peer evaluaƟon consists of the review of teaching performance to assess 

and improve the quality of teaching. It offers an opportunity for peers to observe one another’s teaching 

strategies and provide feedback on course materials, teaching efforts, and design.  

Discussion and reflecƟon among observers and observed is crucial in peer review. Prior to the evaluaƟon, 

the teacher should take into account the type and purpose of the peer evaluaƟon, the evaluator’s 

knowledge of the assessment of the blended learning, and the evaluaƟon rubric.  

LECTURER 

COURSE LEADERS 
LEARNERS 

TEACHING PEERS 
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5.3 How and when should evaluaƟon take place?  

EvaluaƟon can be formaƟve or summaƟve. Each type has a unique role in the learning process. The use of 

different types of assessment and instruments ensures objecƟvity and enables the triangulaƟon of data. 

 

 

 

 

 

 

 

 

 

 

 

FormaƟve evaluaƟon  

FormaƟve evaluaƟon is performed during the programme and is more diagnosƟc. It provides        

feedback on course content, teaching methods, learning acƟviƟes and achievement of objecƟves. 

This form of evaluaƟon has the advantage of being able to improve teaching and learning                 

immediately. In addiƟon, teachers gain insight into what learners have learned, have problems with 

or may need more help . 

FormaƟve evaluaƟon can be done through classroom polls, exit Ɵckets, quizzes, check‐ins, stoplight 

approach, raƟng, etc. Exit Ɵckets are quick wriƩen responses that show learners understanding of 

the lesson. Check‐ins include informal quesƟons that require liƩle to no planning and can be inserted 

into any part of the lesson.  

With the stoplight approach, learners display colour according to their understanding of lessons. The 

green light indicates that they understand the lesson, the yellow light they sƟll have quesƟons and 

red colour they don’t understand the lesson and need more Ɵme or help. Another strategy is raƟng, 

where learners show a number from one to five to show their understanding of the lesson. 

 

 

SummaƟve evaluaƟon is conducted at the end of a semester, term or unit. Its purpose is to 

provide informaƟon on the achievement of programme objecƟves and students’ specific 

learning outcomes. Learners show the acquired knowledge and achieved standards.    

Teachers can perform summaƟve evaluaƟon with tests, projects, porƞolios, etc.  

SummaƟve evaluaƟon  
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5.4 What should be evaluated?  

The main evaluaƟon categories are teaching, learning, course outcomes, learning resources, and quality 

of assessment.  

 

 

The teaching category includes the following criteria: relevance of the proposed acƟviƟes, quality of 

teaching materials, communicaƟon tools, organisaƟon of curricular units. In the sub‐category,  

lecturers, we evaluate scienƟfic or pedagogical slills, dynamism and monitoring in the  

implementaƟon of face‐to‐face and online acƟviƟes, skills to moƟvate learners, the quality of  

feedback to learners, etc.  

The learning category includes interacƟons within and between groups, assessment strategies,  

development of curricular competencies, type and relevance of assessment tools, etc. 

EvaluaƟon of course outcome should reflect learning goals of the course. Learning outcomes idenƟfy 

the specific knowledge and skills that learner should be able to do at the end of the course. They can 

be graded or ungraded. Learners can demonstrate skills through wriƟng, successfully accomplishing 

tasks, creaƟng product or presentaƟon, etc. 

The evaluaƟon of learning resources assesses the effecƟveness of teaching and learning resources in 

achieving the goals and objecƟves of teaching. Teachers are responsible for evaluaƟng the learning 

resources they use in their classrooms. EvaluaƟon can be performed pre‐use, in‐use, or post‐use.     

Pre‐use evaluaƟon measures the potenƟal of learning resources, what teachers and learners can do 

with them in the classroom. In‐use and post‐use evaluaƟons determine how successful learning 

materials are.  
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COHERENCE 

should be a priority in blended learning. It 

is based on how well the classroom fits 

together, how the different parts are  

unified, whether learners acquire  

standards of knowledge, whether  

teachers integrate content from different 

subjects, etc. 

TRANSFERENCE 

is crucial element of blended learning. It 

addresses the quesƟon of how well can  

learners transfer their newly acquired 

knowledge from one subject to another. 

TEACHING AND LEARNING STYLE 

teacher should tailor their instrucƟon to 

the needs of each student, their abiliƟes 

and learning style. Blended learning 

should consider learners' individuality,  

allowing them to grow and learn at their 

own pace.  

ACTIVE STUDENT PARTICIPATION 

is very important for successful learning. 

Learners should not be passive observers 

but should be acƟvely involved in the 

learning process. 

CONCEPTUAL  UNDERSTANDING 

blended learning should provide  

well‐rounded educaƟon that encourages  

creaƟve thinking.  

CONTENT DELIVERY 

different methods and didacƟc aid 

should be used to keep learners  

engaged.  

The evaluaƟon criteria represent different lenses or perspecƟves through which the evaluaƟon can 

be viewed. They play a normaƟve role and should be used as a basis for developing evaluaƟve  

quesƟons. The following criteria should be considered in the evaluaƟon:  
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UNDERSTANDING THE EVALUATION  

CRITERIA 

CLASSROOM ENVIROMENT 

should be an environment in which  

learners and teachers look forward to 

spending Ɵme in. They should feel that 

they are making progress towards their 

goals.    

TEACHER‐STUDENT RELATIONSHIP AND 

STUDENT‐STUDENT RELATIONSHIP 

the relaƟonship between teacher and  

learners and among learners is another  

criteria of evaluaƟon. Strong bonds allow for 

more creaƟvity and increase producƟvity. In 

addiƟon, working together improves the 

quality of the learning process.  

BLENDED LEARNING COMMUNITY 

aim of blended learning is for learners to 

work together to achieve a common goal. 
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6.1 Blended learning in the context of unpredictable  

future 

The spread of the coronavirus epidemic has and will have a significant impact not only on the economy 

but also on the educaƟon sector. The situaƟon has highlighted the challenges that we face in our adult 

learning systems and showed us the possibiliƟes and ways to develop and overcome those challenges. 

Adult educaƟon insƟtuƟons in all EU reported that they had faced challenges related to organising their 

educaƟon acƟviƟes online. The main challenges were transforming face‐to‐face courses into online 

courses, building online relaƟonships with learners, and securing the necessary equipment and infra‐

structure. 

 

One quesƟon we might ask is whether a blended approach to adult educaƟon is the best way to go if 

there are unforeseen closures of adult educaƟon centres in the future? 

While online learning is an opƟon in many situaƟons, including physical distancing in a pandemic, we 

must consider that it may not be the desired permanent opƟon for most learners and educators, but  

rather an addiƟonal opportunity to complement, supplement and in some cases, replace. This is where 

blended learning comes in place – allowing one to experience and benefit from both "worlds": online and 

in‐classroom learning while fostering communicaƟon and personal relaƟonships. 

 

"To ensure conƟnuity of learning, the future of adult learning is in blended and online learning." 

Even though countries are reopening at this stage of the COVID‐19 crisis, the persisƟng health system 

challenges and restricƟons may remain in place in upcoming years, providing uncertainty and impacƟng 

the ability of adult educaƟon organisaƟons to conƟnue operaƟng. To conƟnue with the acƟviƟes, adult 

educaƟon organisaƟons have to start planning forward and offer more flexibility.  

Considering the uncertainty, it is clear that it is necessary to urgently adapt the pedagogical approach to 

a current situaƟon that would also be flexible enough to be implemented in the unpredictable future as 

well. In a recent report prepared by ET 2020 Working Groups, it is suggested that adult learning systems 

will have to be reformed to offer their training more through blended and online delivery modes as  

opposed to face‐to‐face environments, while at the same Ɵme emphasising the importance of face‐to‐

face learning and ensuring a blended or online delivery of high quality.  
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However, lots of work sƟll needs to be done to implement and successfully use the blended learning 

model and remove all barriers to online learning for all learners and ensure equal access. As menƟoned 

earlier, blended learning is not only using digital devices and digital tools for learning purposes. It is a 

fundamental change in the way we approach the whole learning experience; thus, learners, educators, 

and organisaƟons have to prepare for it. Here are some acƟons to consider when implemenƟng blended 

learning: 

 

 

 

To be able to implement a blended learning approach to adult educaƟon, all actors (educators and 

learners) need to have access to technology and a certain level of digital skills. Otherwise, only some of 

them benefit from this approach. This also means that very likely it will not be the ones with the lowest 

qualificaƟons. Thus, it is essenƟal to implement strategic programmes to conƟnue to facilitate the  

acquisiƟon of needed digital skills. It is also equally important to teach educators digital tools available 

and how to use their digital skills and tools available when implemenƟng blended learning.   

 

 

 

The move to blended learning has inspired educators to redefine tradiƟonal teaching roles. The word 

"facilitator" has emerged as an alternaƟve to "teachers," bringing a different focus. While in tradiƟonal 

learning, teacher/educator plays the central role, it is not the case in blended learning. In blended  

learning, teachers are no longer the primary source of informaƟon. Thus, teachers in this context  

become "facilitators". The facilitator emphasises empowering learners with the skills and knowledge 

required to make the most of the online material and independent study Ɵme, guiding learners toward 

the most meaningful experience possible.  

 

 

 

As organising blended learning requires constant adaptaƟon of teaching, educators' different aƫtudes 

towards educaƟon and willingness to change become relevant. It is unrealisƟc to expect all educators to 

be suddenly highly experienced and competent in blended learning approaches in a few months.  

Therefore, educators should have the opportunity, collaboraƟve support, and willingness to take risks 

and innovate to adapt their pedagogical pracƟces in a way that is effecƟve for their learners. 

 

 

 

The blended learning model strongly depends on technical resources. However, it is essenƟal to  

consider that these tools/devices might not be available to all learners. Thus, ensuring their availability 

and reliable infrastructure (including broadband and Wi‐Fi) to all learners is paramount to creaƟng an 

equal opportunity learning environment.  

TRAINING EDUCATORS AND LEARNERS 

 
REDEFINING THE ROLE OF EDUCATOR 

SUPPORTING EDUCATORS 

PROVIDING ACCESS TO TECHNOLOGY 
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Finding the right blend demands careful consideraƟon of pedagogical approach by requiring decisions 

about how and when to best use the different environments for independent study, collaboraƟve  

enquiry, social interacƟon, and pracƟcal applicaƟon. Educators can choose from 12 main blended  

learning models depending on the environment, tools available, their learners, learning content, etc.  

 

 

 

Although blended learning does work for most audiences, it is important to emphasise that there can be 

cases where the type of course and audience will be beƩer off taught through the tradiƟonal teaching 

model. Therefore, it is essenƟal to analyse both the course content and the learners' background to  

figure out whether blended learning will be the right fit at all.  

 

 

 

Different stakeholders can bring diverse and complementary perspecƟves in understanding learning  

barriers and offer soluƟons tailored to each earner's specific needs.  CooperaƟon with professionals and 

services in different areas (such as social workers, intercultural mediators, NGOs and other  

community‐based organisaƟons from sport, cultural environment and acƟve ciƟzenship sectors, local 

authoriƟes, and others) can be very beneficial to support the learners and support adult educaƟon  

organisaƟons also in the design and the implementaƟon of blended learning. 

 

 

 

 

 

 

 

 

BLENDED LEARNING MAY NOT BE FOR EVERYONE 

NO ONE‐SIZE‐FITS‐ALL MODEL 

COOPERATION WITH OTHER EXTERNAL STAKEHODERS 

Even though the pandemic has highlighted the vulnerabiliƟes in our adult educaƟon 

systems and caused a lot of disrupƟon in adult educaƟon acƟviƟes in general, it has 

also encouraged organisaƟons to experiment, innovate and look for more flexibility 

in terms of learning. So now, it is the Ɵme to ask ourselves ‐ can we afford to look at 

the pandemic as it will be over within a year and then go back to normal? Or should 

we use the opportunity to finally jumpstart transformaƟons we have long been  

talking about and be ready for any other force majeure situaƟons that will come?  
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6.2 ImplemenƟng blended learning – taking inspiraƟon 

from exisƟng European tools and projects 

ERASMUS+ SUPPORTING BLENDED MOBILITY AND CAPACITY BUILDING  

The previous Erasmus+ programme (2014 ‐ 2020) has offered many opportuniƟes to support 

the development of learners, educators and organisaƟons themselves. These opportuniƟes 

are conƟnuing to be provided in the new programme (2021 ‐ 2027) through: 

 Partnerships for cooperaƟon for adult educaƟon organisaƟons to exchange good  

pracƟces, experiences and design innovaƟve teaching methodologies and products with 

partners from other European countries. 

 Educators professional development through staff mobility acƟviƟes. Such mobility  

acƟviƟes aim to address individual training needs in specific areas such as digital skills 

and tools necessary for organising blended learning. The acƟviƟes range from training 

courses, job shadowing to teaching assignments abroad.  

 Blended mobility makes an addiƟonal contribuƟon to improving digital competence due 

to the online element. Therefore, the new programme strengthens and further  

encourages the use of virtual cooperaƟon to complement physical mobility. 

EPALE PLATFORM 

EPALE is a European, mulƟlingual, open membership community of adult learning  

professionals, including adult educators and trainers, guidance and support staff, researchers 

and academics, and policymakers. EPALE is funded by the Erasmus+ programme. It is part of 

the European Union's strategy to promote more and beƩer learning opportuniƟes for all 

adults. It provides a wealth of high‐quality, accurate informaƟon relevant for adult learning 

pracƟƟoners. In EPALE, you can find arƟcles and resources shared by adult educators from all 

over the EU in various areas, including blended learning.  
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ERASMUS + PROJECTS 

Besides the "Flip Edu Up" project, here are the following examples of other projects  

supported by the Erasmus+ programme that may provide inspiraƟon for planning a blended 

learning approach.  

 

BoosƟng Educators' Competences to do Quality Blended Learning 

The project promotes the development of a comprehensive training material delivered 

through an interacƟve cross‐plaƞorm online resource that supports the knowledge required 

for the design and the implementaƟon of blended‐learning courses. This material includes a 

blend‐it‐well handbook and a training acƟvity specially designed for educators involved in 

adult educaƟon aiming at idenƟfying the gaps in their knowledge, providing them with the 

skills required for developing high‐quality blended learning acƟviƟes. 

 

FLIP‐IDEAL ‐ Flipped Learning in Adult EducaƟon 

The project aimed to promote flipped classroom methodologies in adult educaƟon and create 

engaging and accessible content for adult learners with low digital competencies and basic 

skills. In the project, we produced open learning material for adult educators on flipped  

learning. 
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